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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakted one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 6 Elementsakiools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

2 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 65 60 125
1 58 51 109
2 57 74 131
3 65 72 137
4 61 49 110
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 306 306 612

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

4 % American Ind@amlaska Native

4 % Black or African American

1 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

91 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 8%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

23

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 28

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

51

(4) Total number of students in the schoo
of October 1

as 612

(5) Total transferred students in row (3)
divided by total students in row (4)

0.083

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:58 %

Total number students who qualify: __ 358

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 17 %

110 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

8 Autism 1 Orthopedic Impairment

3 Deafness 8 Other Health Impaired

0 Deaf-Blindness 16 Specific Learning Disability

7 Emotional Disturbance 42 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

6 Mental Retardation 1 Visual Impairment IncludBigndness
1 Multiple Disabilities 17 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 25

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

17

Paraprofessionals 24

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 24:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 960 97% 96% 96% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes X

If yes, select the year in which your school reedithe award.

No

2006
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PART Il - SUMMARY

Riverside Elementary School is a K-4 campus nesti¢lde centrally located lakes community of Brathe
Minnesota. It is the largest of six elementary sthian the district, and home to approximately 610
students. Due to a failed referendum in 2007, BrairPublic Schools instituted boundaries for its
elementary schools, significantly changing Rivée& demographic population. Riverside’'s new
population includes multiple minorities with an iease of single parent households and economically
challenged families. Currently, 358 of our studequalify for Free or Reduced meals. Over the pasdss,
our student population has also increased fromd®Q0 students creating stress on our resouraks an
facilities. Despite all of these changes, Rivers$ide overcome the adversities and regained itsatpu as
a school that expects high levels of academic irgoreent AND achievement, yet meets the emotional
needs of its students. Our mission and vision ianple-we are committed to help students reach fadir
potential and provide a safe and positive leareimgronment.

As part of our mission to provide quality learniiog all students, Riverside staff participate inntidy job-
embedded professional learning communities. Stedf participate in data-driven grade level meetitogs
assess student progress, attend collaborativertesetings to plan for instruction and interventicansq
have opportunities to improve literacy instructtbrough peer coaching and mentoring. Riversideakss
invested staff development funds to improve masirirction by training grade levels in AddVantagetiva
Recovery® through the US Math Recovery Council.

In addition to providing our students access tdlyigualified and well trained staff, Riverside exdifies
best practice instruction through differentiatianséudents in K-2 are provided with the Literacy
Collaborative® instructional model for Language Aearning while students in grades 3 and 4 receive
personalized learning through our district’'s McGHdiN-LEAD 21® curriculum. Our Rtl process is
focused on developing grade level interventiongelsas providing individualized daily interventissuch
as Reading Recovery and Leveled Literacy IntereanRRiverside’s use of the Everyday Math and Foss
Science programs provide students with engageditepopportunities. In our attempt to provide foe t
needs of the whole child, students at Riverside aiperience weekly technology lessons, three dhys
music instruction per week, and daily physical edien classes. Riverside also has an extensive afte
school program to support struggling learners winedri‘extra” help.

Staff at Riverside are dedicated to guiding stuslémough their formative years by supporting assisting
them with social and emotional needs. We havewats&ed hard to improve school safety and school
culture in recent years. The establishment of comexpectations and behavior management stratagies t
better meet the challenges of student misbehawigbmn@aximize learning opportunities has greatly ioved
the learning for all. Riverside is also fortunaigtovide school-linked mental health support ®ss
students who exhibit deficiency with social-emotbskills. It is the dedication of great teachetsowvork
tirelessly to meet the challenges and expectatbtizeir students, families and staff that makegeRiide
great.

Riverside prides itself on creating memory makirmments for its students. Student successes are
celebrated daily in classrooms as well as at oarasdter-based Student of the Month celebrationsledits
in all grades participate in musical concerts ammdipctions annually. Riverside students are offered
leadership opportunities through participationtindent council, daily announcements, recycling paots,
and cross-grade peer mentoring. These traditiandeply rooted at Riverside.

Riverside embraces family and community partnessiur Parent Teacher Organization (PTO) extends
Riverside hospitality for a variety of Family Furngt activities including Bingo, Minute To Win liagnes,
Fathers Reading Every Day (FRED), and an annuah&g@rarnival. Additionally, Riverside hosts
numerous family volunteers (parents, grandparewntsts, uncles) on a daily basis to assist wighdity and
math activities in classrooms. We are also forteimathave community-based volunteers help run our
accelerated Junior Great Books and Junior Achiemepr®grams.
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Riverside School has achieved recognition for dgnek on many occasions over the past years. Dthrang
2004-05 school year, Riverside was recognized eyMimnesota Elementary School Principal Association
(MESPA) as an award winning School of Excellencesloge of its multi-dimensional school improvement
process. In 2006, Riverside celebrated its firibnal distinction as a Blue Ribbon School. Our trresent
designation came a few months ago when the Statknofesota acknowledged Riverside as a Celebration
School for its excellence in proficiency rate, &sl@iment gap closure, and growth on the 2012-13
Minnesota Comprehensive Assessment test. The alditithe 2013 Blue Ribbon Award would recognize
Riverside staff and students for their hard wor#t afforts as they pursue continued excellence. Ml t
believe that by working together we will achieveafrthings and we believe that our past successgssh
the beginning for our greater future.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) The Minnesota Comprehensive Assessments (MGAg)rderion-referenced tests that annually asgess
student’s and school’s progress in the areas dingand mathematics. Every spring all third andtio
grade students are given this test. These assetsshadm schools and districts measure student @ssgr
toward our state’s academic standards. Studemtsese reported as measures of proficiency witents
scoring in: exceeds standards, meets standardsllganeets standards, or does not meet standiards.
2012-2013, Riverside’s MCA scores reflect a drop assult of the state adoption of a new MCA regdin
assessment with new rigorous standards. Even thRivghside recorded a drop in percent proficierd, w
remained higher than the state average and closaghp between grade level scores and the subsgyobup
special education and Free and Reduced lunch.chihisge can also be seen in the area of mathematics
between the years of 2009-2010 and 2010-2011. Btine change of these assessments the format anwhi
the students were administered the assessmentshalsged. The assessment format went from a
paper/pencil assessment to a computerized verBits change in testing protocol may also reflect a
decrease in scores.

Having identified the need for a predictive indaabf success on the MCA assessment the district
originally chose the NWEA Measures of Academic 28sqMAP) which is a nationally normed reference
assessment. This assessment provided us goodtphelitie feedback for student proficiency as wedl a
being adaptive allowing for information at eachdemt’s instructional level. As we became better at
disaggregating data we started looking for a méfieient tool that also allowed for progress moning

and increased classroom instructional time. In 20@2adopted the STAR Enterprise assessment for
reading and math.

b) Riverside Elementary has maintained consisteribpnance for continued student proficiency on MCA
assessments over the 2008-2013 years by outpenigistate averages. Our subgroup scores for Free and
Reduced under-perform our total population scardsih 3rd and 4th grades (just over 5% over theds
average). While our subgroup scores for Speciattilon significantly under-perform our total pogida
scores in both 3rd (average of 17% over 5 yearsémgrades (average of 27% over 5 years). In-A&12
we saw an increased gap in student proficiencyopmdnce for grades 3 and 4 as we changed fromex pap
administered MCA Il assessment to an online, teldgysenhanced MCA 11l assessment to align with our
new state standards. Having identified our undefepming subgroup of Special Education through data
analysis, we began intensive study of our curnestriictional delivery for all students. During audy we
identified the need for Special Education studemteceive daily small group reading instructiontia
regular classroom in addition to supplemental sesvirom Special Education providers.

Riverside again maintains consistent performancedatinued student proficiency for math performanc

on MCA assessments over the 2008-13 years by dotpeng state averages. Our subgroup scores fa Fre
and Reduced under-perform our total populationexcor both 3rd (average of 3.6% over 5 years) déind 4
grades (average of 6.8% over 5 years). While obigrsaup scores for Special Education significantiger-
perform our total population scores in both 3rdefage of 23% over 5 years) and 4th grades (averfage
26% over 5 years). After identification for Spedilucation achievement gap closure, we implemented
reteaching interventions for specific mathematocaicepts. Programmatic and scheduling modifications
were also made to reduce the number of studentisipating in Special Education small group supgort

Demonstration of significant gains in student prigincy can be attributed to increased understarafing
data analysis and improvement of student identiéioafor interventions. In addition to data anasyand
intervention processes, consistent assessmenigaaare being utilized. Professional Learning
Communities are allowing teachers to work collabeedy including discussion of test taking stratgi
implementation of interventions, and increasediteaanderstanding of testing processes and
specifications. We are becoming more proficiergaaty identification of student needs using our
Observation Survey model of assessment in K-2. Mteddfer all day every day Kindergarten to all
students since 2008. Staff have increased undeistaof state standards and aligned our curriculum
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process, including our recent work on standardedasport cards and common assessments. Furthermore
use of district level pacing guides and mappingwficulum has been critical for our success. Asrool

and extended year opportunities are availablettaska students. Several technology resourcesudiat

IXL®, FasTTMath® and Accelerated Reader®, also sapent these grade level interventions.

Achievement losses may in part be attributed toronamity factors such as unemployment rates that are
higher than the state average. This has resultgteater regional mobility rates of families, pautarly
those with young children. Since Brainerd is thertg seat, various social services are more readily
available, resulting in an influx of families quglng for free and reduced lunch, and/or speciaication
services. Furthermore, there is an increase indohparental support due to families having to wadce
than one job. In addition to community factors,iagament losses may be attributed to the stresséseo
overall school system, including a failed levy B0Z, which resulted in closing two elementary s¢haod
a complete restructure and reassignment of studedtstaff. In some cases, this resulted in deedeas
instructional time due to building logistics anddiget constraints.

2. Using Assessment Results:

Various assessments are used in a cyclical fasbieramine our district programming, provide staff
development, inform instructional practice and paevintervention. The following list includes spieci
assessments utilized:

An Observation Survey of Early Literacy Achievemgft 1, 2),
Benchmark Assessment System (K, 1, 2),

STAR Enterprise (grades 1, 2, 3, 4),

Minnesota Comprehensive Assessments (grades 3, 4),
LEAD21 Benchmarking (grades 3, 4), and

Standards Based Common Assessments (K, 1, 2, 3, 4).

District data meetings are conducted three timeygar allowing a team of district level adminisioa,
building administrators and literacy coaches tdyagacurrent data, discuss staff development neats,
determine intervention needs of student learnasgdiBg data meetings are then conducted to analyze
current data, discuss needs of the learners thrimagbasing quality of core instruction and thetbes
approach to intervene. The system is monitoredutitt@an orchestrated systemic approach utilizintyiclis
grade level meetings, professional learning comtiagiliteracy coaching and peer coaching.

For example, once a testing cycle is complete iteict literacy director analyzes each elemensatyools
data in conjunction with their Fidelity of Implentation Tool, prior data meeting notes and goalil&V
analyzing fall 2012 data the team noticed a neatbiafy the components of fluency across the disin

both assessing and teaching practices. This findas confirmed at each building data meeting.
Throughout the remainder of the 2012-2013 schoat, y@rofessional learning community time was dedote
to reading and learning how to instruct and asesscy. Consequently, teachers were more aware and
often requested assistance during their coachipgrtymities to brainstorm how to teach and inteevesith
students in need of more fluent behavior. By thingpof 2013 our district data revealed an incrdase
understanding in how to instruct and assess betsaagsociated with fluency.

Another district trend revealed in our mathematiata was the lack of proficiency in the numbers and
operations standard. As teachers in each of thelaimentary buildings were studying STAR data, they
noticed a need to supplement the core curriculudncagate interventions around numbers and opegation
Supplementation was crucial to success of all Erarn

The district has many systems in place to commtmiwéth a variety of stakeholders. Teachers infeaunh
parent/guardian of the results of our standardesdasmmon assessments, An Observation Survey bf Ear
Literacy Achievement, Benchmark Assessment Systedrl & AD21 benchmarking through report cards
delivered four times per school year. Classroorohess are required to conduct at least one formal
conference and are encouraged to conference wlressity by formal or informal data arises. Central
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office administration announce the results of MG@#®ugh the community newspaper and the district
system accountability report. District administoatare required to post the results of the datanof
Observation Survey of Early Literacy Achievemend &®nchmark Assessment System by completing and
posting Minnesota Department of Education's Reall ByeThird Grade Report data on the Brainerd Rubli
School’s website.

3. Sharing Lessons Learned:

Brainerd Public Schools support highly qualifiedfsthrough shared building and district initiative
Probationary staff receive orientation, mentoring an-going training. Our entire staff are proddine
to meet regularly as grade level teams. Data tstega conducted to analyze assessment resulidertdy
students for interventions. We have a three ti®igrocess where staff plan interventions at the
classroom, grade and building levels. Professitma@ahing communities meet monthly to review data,
address successful instructional strategies angizneurriculum effectiveness. K-4 Literacy Coaches
assigned to each site to guide and coach all tem@héata-driven instructional decisions. Eduasio
assistants are required to have a minimum of ay®@ar-post-secondary education or the district plesi
state certification (Para elink). Assistants as® gdrovided district and site level training thrbagt the
school year in conjunction with the Special EdumatCo-op, Title I, and building level leadershienings.

District grade-level meetings are scheduled threed annually to support curriculum, instructional
practices, and student achievement. District |degh retreats occur throughout the year to anaigrnel
results and identify successful instructional siégs and ensure alignment to state adopted stdes
part of a Special Education consortium, K-12 Rticasses are collaboratively shared across buildiras.
District Title | staff meet throughout the yearassess implementation and progress monitoringudest
growth and gap closure. Frameworks of Poverty imgsare provided for staff to develop understagdan
our low income families. The district selects seVésachers for leadership and focused study imatbas of
math, science, literacy, and gifted-talented. Thediziduals have leadership roles in regional atade
affiliations. Best Practice strategies and prograneshighlighted through extended year training
opportunities. These courses align with site, idistand individual Quality Compensation (Q-Comp)
professional development goals. District buildiagders participate in several job-embedded leaigersh
opportunities. The focus of these meetings is boliation around district initiatives, a time forasimg
progress toward long-range goals, and training dppiies.

Located away from a metropolitan area, BrainercdbBlshhas established a cohesive process of supgorti
and training staff. From all the previously mengdnnitiatives, we also address our needs by sgguri
nationally renowned presenters, providing besttgm@ctrain the trainer” models, and developingeimial
systems.

4. Engaging Families and Community:

Riverside embraces family and community partnesstigpaff build relationships with families by inding
at home suggestions for working with students @irttveekly newsletters. Families are also invited t
celebrate student successes at our Student of ehéhMelebrations. Monthly Riverside Pride newskstt
are also sent to families and offer advice for pang to help raise happy, healthy, responsibldestts and
citizens. Riverside traditionally hosts one of Bagest community celebrations each November with
hundreds of family and community guests joining stuident body to recognize our local heroes on
Veteran’s Day.

Our Parent Teacher Organization (PTO) extends Bidehospitality for a variety of Family Fun Night
activities including a Back to School Picnic, Bingdinute To Win It games, Fathers Reading Every Day
(FRED), Scholastic Book Fairs and an annual Spdaghival/event. Our PTO also contributes to the
success of Riverside by providing resources thratsgtundraising efforts. Last year our PTO rai$&000
to assist with the installation of short throw gatprs in all classrooms. Most recently our PTO mitted

to a $20,000 iPad Initiative through which theylilovide each of the 25 classrooms access to edgag
learning and practice opportunities.
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Additionally, Riverside hosts numerous communitjuvbeers (parents, grandparents, aunts, uncleg) on
daily basis to assist with literacy and math atésiin classrooms. Riverside hosts 3 Foster Graneaip
volunteers through a partnership with Lutheran &dgervices. We are also fortunate to have commyunit
based volunteers helping to run our acceleratebd@meat Books enrichment program in many grades.
The National Joint Powers Alliance (NJPA) providesior Achievement finance program volunteers for
our classrooms, and we collaborate with CentrakkaBollege in Brainerd for many service areas iyl
dental hygiene, hearing and vision checks and mgifgiograms.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Brainerd Public Schools uses a seamless, articukE2 curriculum process whereby each curricuteaa
is examined on a cyclical basis for alignment vgiidite and national standards. Representativesdilom
levels of the system design core curricula arouiictal learning standards, research, best praeinck
differentiation. In order to ensure a system-wigpraach, teams of teachers have worked to develop
common summative and formative assessments aligitedMinnesota academic standards. At district
curriculum meetings teachers examine student aehiemt data and the implications to local curriculum
This system wide approach to curriculum developidglivery and assessment assures equity of
instructional opportunity and learning for all séundls regardless of demographics.

Differentiated curricula for reading/English langeaarts were adopted after extensive study of theth
Minnesota standards/Common Core State Standardsestgractice literacy research. Kindergarten
through grade four curricula provide daily readargl writing opportunities in phonemic awareness,
phonics, comprehension, fluency and vocabularyth hiterature and informational texts. A well-dedtl
schedule of common formative and summative assedspaong with daily observations, provide teasher
with the data they need to determine progress thweastery for individuals and classrooms. A distric
literacy trainer/coordinator and a literacy coacbvile professional development and support fasriaom
teachers in our continuous improvement model.

The mathematics curriculum focuses on the concephgerstanding of mathematical topics and the
development of students’ higher-order thinkingIskih strong emphasis is placed on hands-on aesyit
discovering multiple approaches to mathematicatgadares and problem solving through a spiraling
format. Multiple opportunities for reteaching anagtice, along with strategic administration ofrfiative
and summative assessments, monitor progress arsliraegchievement of the Minnesota Academic
Standards in Mathematics.

The science curriculum is research based and desetlat The Lawrence Hall of Science, University of
California, Berkeley. The science program is desigto meet the challenge of providing meaningful
science education for all students and to prejee tfor life in the 21st century. The district een
actively engaging students in the nature of sciemgkengineering, physical science, life scienckeanth
science through active participation in sciencesgi@mces rooted in scientific inquiry.

After studying the Minnesota Academic StandardsSiocial Studies, the majority of the standards were
embedded in the language arts curriculum. Additiometerials were purchased to ensure teachershiead t
necessary resources for full implementation ofstladards. Students learn to think critically about
important issues, problem solve, engage in inqaimy communicate findings within the required stsaofl
citizenship and government, economics, geograptyhastory.

Media specialists and teachers work collaboratitelgevelop activities within the core curriculusing
the National Education Technology Standards (NH®S$tudents. The focus is on digital citizenship,
evaluating and selecting information sources, imtioe thinking and guided inquiry. Technology
experiences are offered throughout the day indalolsclassrooms using a variety of devices.

The visual and performing arts curriculum reliesesearch from the National Arts Standards and the
Minnesota Perpich Center for the Arts. A formalizezlial arts curriculum was developed and is delige
in all grades. Key essential learnings include eletsiof art, principles of design, perspectivetdnjsand
culture, critical thinking, creative expression anddia. The National Standards for Music Educatiene
used to choose a performing arts curriculum thaewiges activities so students will learn foundasias
well as the artistic process of creating, perfognend responding.

The physical education and health curricula is thasethe American Alliance for Health, Physical
Education, Recreation and Dance. The core stangaodsote physically literate students who have the
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knowledge, skills and confidence to enjoy a lifetiof healthy physical activity. The health currigul
develops knowledge of nutrition, safety practiced health promotion.

2. Reading/English:

In 1994 Brainerd Schools became a training sitéRiesding Recovery®, an intensive short term
intervention for struggling first graders. Data geated from the implementation of Reading Recoleatyto
the recognition that substantial changes were medenprove core literacy instruction for ALL strmts.
Teachers and administrators spent a year resegro@st practice in literacy instruction. University
affiliation engaged us with a national network lgiitg current research to teachers through a tiered
coaching professional development model and allda@edommon instructional language. In 2001, a K-5
literacy framework was piloted and subsequentlyl@mgnted with assistance from a Comprehensive
School Reform Grant. Professional Learning Comnmemiénd literacy coaching were established in 2003-
04. This dynamic growth model informs and sustétesacy training in a continuous-improvement,
capacity-building model. An Observation Survey afli Literacy Achievement, text leveling, common
assessments, NWEA, MCA, and STAR Enterprise progiata for problem solving teams to:

Strengthen instruction for all learners througlemnsive inquiry based professional development. For
example, a team of district administrators, scheadlers and coaches analyzed data. A trend inaicati
plateau in growth regarding long vowel patterns aggsarent. This resulted in system-wide profess$iona
development around word study application to regdimd writing.

Interventions are provided for over- and under-gening students through individualized and smadiugr
instruction. For example, based upon results fioerldtter identification task, kindergarten leasneere
identified to receive intensive instruction thatsyaogress monitored with a progressive teachiogppol.

Instruction is based on the gradual release mogble group, small group to independent applicatio
Data informed decisions determine which strategimas to teach during whole group mini-lessons in
reading and writing workshop. Based upon runnirngrds of oral reading, a teacher observed readers
decoding words but not reading fluently. A shareading mini-lesson taught readers how to group svord
together in meaningful phrases.

Strategic actions are reinforced in small grouglgdireading and writing lessons. A guided read#sgdn
was designed to address dysfluent reading by awnijutsixt level and prompting for behaviors previgus
taught in the whole group mini-lesson.

Learners apply previously taught literacy behaviodependently. Phrasing strategies are encouriaged
independent reading. The teacher confers with stade check for application.

Assessments facilitate a bridge between theoryrastdiction, based on Marie Clay’s literacy protegs
theory. Teachers incorporate differentiated methaddisstruction to teach complex strategic actiossd by
successful readers and writers.

3. Mathematics:

The mathematics curriculum at our school for tlse 20 years has been the Everyday Mathematicsserie
This program provides conceptual understandingutiiractivities and multiple approaches to mathesahti
problem solving through a spiraling format. Thenfiat allows students to practice concepts and skills
throughout the year. Spiraling supports reteachongepts a student may not have mastered. Fomgsude
who have previously mastered concepts, this instmg method provides independent practice fohérg
level enrichment. A variety of teaching methodsiioning strategies and hands-on activities agd ts
teach skills at various levels. Students are atkeespond to questions orally, in written or pietform

and with manipulatives. Students are flexibly gredipo meet their academic needs - whole group,|smal
group, and with one-to-one support..
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Formative and summative assessments are administegaiently in order to measure mastery of the
Minnesota Mathematics Standards and to monitorrpesg In addition to classroom assessments, whéch a
aligned to the standards-based report card, stdizédrtests are used to help determine the levelastery
towards grade level benchmarks. In the past, Narsih&valuation Association (NWEA) tests were
administered fall, winter and spring as the distoienchmarking tool. Currently, the STAR Enterptissts

are used in that capacity. Students also take ihaddota Comprehensive Assessments in Mathematics.
Computer based assessments give teachers immesdidtmck for instructional planning, evaluating
curriculum and measuring student achievement.

Students at all levels are provided opportunitessticcess. Within the classroom, students share an
compare solutions through oral presentations, seeofi marker boards and various technological qliats.
Multiple interventions are employed to meet thavithial needs of students not achieving at grasetle
standards. Specific software provides additionppsut for fact fluency. Special Education teach&rte |
teachers and paraprofessionals work to supporéstuadiccess. Students with special needs who need
additional math instruction are also given timedsource rooms where special education teachergymod
and supplement instruction. Everyday Math, Saxa@hteguals are the most common supplemental materials
used. Targeted services are also provided aften$emd during summer to pre-teach concepts arseclo
academic achievement gaps.

4. Additional Curriculum Area:

Riverside provides and fosters opportunity, innmraaind success in science education by fully
implementing the Full Option Science System (FOS$8js program is dedicated to the improvement and
learning of science and provides opportunitiesstadents to increase their capacity to think ailjc
Scientific knowledge advances when students useradnson skills, test ideas in logical ways andegate
explanations that integrate new information inteeatablished order. Students discover what is known
(content) and how it became known (process). Stsdee given opportunity to learn important sci@nti
concepts, to be innovative, to think critically aswhstruct new ideas and thoughts through inqyiries
investigations and analyses. Students are engadghdse processes as they explore the naturahandan-
made worlds.

Students are accountable for standards that fat@isup main strands of science: Nature of Sciemck a
Engineering, Life, Earth and Physical Science.ds@mmple, a Kindergarten standard includes learnivg
living things are diverse with many different obssdsle characteristics. The Trees Module is usddsier
this learning. Each classroom is given a real @#ewing students to observe its many charactesisThe
classroom tree is planted at the district scho@db Learning continues as they observe its granvth
subsequent years. In grade four, students studyrbcke and earth materials may vary in compositions
The Earth Materials Module provides investigatiatiewing students to observe physical charactessif
earth material. Students focus on examining argedisg earth materials using scientific tools to
understand the physical properties of earth masefacommon assessment is given at the end of each
module.

The district supported professional developmerpioyiding a teacher on special assignment who medto
teachers and assured resource allocation as theapravas implemented. Additional professional
development opportunities were provided. Thes@inres have provided students with a solid fouiushe
and comprehensive science education, supportddasthhave ensured that all staff were given the
necessary resources to deliver a premier elemestégce program.

This additional curricular area was chosen becatifee illustration of the alignment of a reseabased,
hands-on, inquiry driven curriculum, high qualitaf§ development and exceptional levels of student
achievement. The Minnesota Comprehensive Assessrimegtience are administered annually in grade
five. The test is a culmination of grade threeyfand five Minnesota Academic Standards for Scie@re
the 2013 MCA Science test, district grade five sttd scored 84.5% proficiency, consistently scoring
above the Minnesota state average of 59.7%.
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5. Instructional Methods:

In core curricula areas differentiation is embeduheglach program. In reading/language arts theotise
guided reading is core to the instructional model i3 enhanced through leveled materials and téagyo
Hardware was provided for each classroom to enhdiffegentiated skill development, assessment, and
inquiry. A data warehouse is provided to trackwidlial student achievement and result of interersi

Students who qualify for Title 1 are provided rasbdased programs. Programs are aligned withaistr
curriculum and state standards. Delivery of sesvisaletermined based on students needs andebiliti
Interventions vary from small group to one-on-omgtriuction and occur in both classroom embedded and
pull out formats.

Special education teachers collaborate with classri@achers to provide the necessary accommodations
and modifications to maintain placement of students disabilities in the core instruction. In atidi,
special education teachers provide supplementaliction and monitor individual progress to meetdsint
needs. Assistive technologies such as smart peasnisg apps, talk to text and interactive book#inoe

to allow more struggling learners to grow in theeco

Brainerd Public Schools most capable learners arteonumerous opportunities for differentiation
beginning at the elementary level. Embedded in eadticula area are differentiation options forssi@om
teachers to implement. In addition, the distridesses all kindergarten students with the CogAT 7
screening form, an abbreviated cognitive abiliteet. Based on the data gathered from this assagsme
student academic need is addressed with a 4 Tidelmbier | is general differentiation that occdesy to
day as a student interacts with a variety of cutai. Tier Il allows for students that show abilitya
certain unit of study to encounter a specific migdifon that challenges them further. Tier Il pides
regular opportunities in small cluster groups anfibcused on reading and math. Identified curriculu
might include Junior Great Books and M3 Math. Téis defined by our AGATE Academy, a school-
within-a-school model for grades 1-4. Students thelify for this level of programming encounter
opportunities for subject acceleration and enriattnoe a daily basis.

6. Professional Development:

Brainerd Public Schools staff development appraadedicated to providing opportunity through which
educators acquire or enhance the knowledge, skititydes and beliefs necessary to create higkidef
learning for all students. The district employs @atiHayered approach and job-embedded staff dgrant
opportunities. A district-wide committee establiskzedistrict direction. Site-levels enhance théridisbase
and address unique needs of their respective hgddind teachers to support best-practice school
improvement.

District staff development supports teachers bengmetudents of the profession by continually remewi
and learning for professional growth; it suppomgioved student learning and achievement. Summer
training opportunities include training for all teo support special education students, improving
utilization of technology for instruction and ass@ent of student understanding, literacy instrucéind
data collection, curriculum alignment for all comt@reas and working with disadvantaged studeihts. T
staff development from these trainings transitioto ithe individual school goals based on the dityeesd
challenges of their student demographics.

Special education leaders and teachers play wited in grade level and professional developmerrtimgs
both at the building and district level. Specialieation professional development goals contindfedas
on instructional strategies and approaches basmd egch student's unique needs. There is more
collaboration between general education and spediatation teachers than ever before; it is aboildibg
capacity in all learners. New and veteran spedactation teachers go through extensive learniray poi
the start of each school year. Assessment, diffieteon strategies, executive functioning and classh
impact are covered.
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The job-embedded staff development process is stgabby Minnesota’s Quality Compensation network.
This job-embedded staff development program iseredtaround:

site goals for improved student achievement, fodyeer learning communities where data is analgned
best-practice instruction is researched, and iddadi peer coaching where individuals set persortalii
goals and coaches observe lessons and colleaidtistral data.

Peer observation, and probationary teacher merpotshs primarily focused on literacy at the K-2dk
while at grades three and four peer coaching isrgeneral to best-practice instructional technigurebs
classroom management. In both cases however, attgersy and feedback are completed in the context of
individual teacher goals. Teachers support onehanddbward improvement and achievement of individua
and school-wide goals. Teachers use feedback foomal and informal peer observations, self-evatuneti
and student assessment data in choosing furthfrsgronal development training.

7. School Leadership

Riverside Elementary practices shared leadershidiags the “It takes a village to raise a child”
philosophy. Under the leadership of a new princip&l012-13, Riverside staff are being guided tactice
collective responsibility for student learning. Quuilding Site Team works to improve school cultarel
provide a safe learning environment for all. Thegrsee the school improvement process and work
diligently to provide memory-making opportunitiesdato celebrate student successes. The Site Team mo
recently worked to establish common behavior exgieets and protocols for student misbehavior; éiep
modified the schedule to ensure curriculum fidelity

Riverside staff participate in monthly Professiobehrning Communities (PLCs) whereby student legyni
and professional development needs are addressad.dttempt to improve student achievement, PLC
meetings (typically led by content area leadersustiteracy coach) focus on data-driven decisicaikimg
and problem solving around student needs as wellasde for collaborative conversations about
instructional practices. Staff also meet weeklg@le-levels or specialty areas to establish cobesi
instructional plans and discuss student intervearpimgress.

Our Response to Intervention and Child Study tesest weekly to support student learning needs and
recommend individualized interventions. The pria¢jipuilding secretary, and Collaborative Service
worker meet weekly to address student attendasoessand often do follow-up home visits to support
families and ensure regular attendance.

We are also fortunate at Riverside to have a stugmmcil comprised of representatives from eachuof
third and fourth grade classrooms. Their most reaecomplishment was to solicit feedback from our
student body to help guide decision making for upiog 2014-15 playground equipment changes.

We believe cohesive communication is the key togiasing student achievement. Riverside Elementasy h
worked hard to develop a systemic school improvémestess rooted in communication and shared
leadership. Knowing our building educates 610 sttgldaily and employs over 94 staff, efficient
communication between committees, grade-levelgatstaff, families, and students is essential for
success. In an attempt to improve communicationjeveloped processes and timelines for committee
meetings to ensure time for groups to meet, discoisserns, share updates, and give feedback. yiradj
our systems and adhering to district, building, studlent goals, Riverside has created the focudedet®
maximize student achievement levels.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2011

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceed 81 82 80
% Exceed 28 35 41
Number of students tested 101 106 112
Percent of total students testgd 96 97 97
Number of students tested wit# 3 4
alternative assessment

% of students tested with 4 3 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 75 80 75
% Exceed 19 30 32
Number of students tested 52 64 68
2. Students receiving Special

Education

% Proficient plus % Exceed 43 60 43
% Exceed 0 13 29
Number of students tested 7 15 14

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested
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7. American Indian or
Alaska Native Students

% Proficient plus % Exceed

% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 81 82 82
% Exceed 29 38 42
Number of students tested 97 96 104

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessments Il
Edition/Publication Year: 2006

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Jan Jan Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceed 79 95
% Exceed 34 60
Number of students tested 114 91
Percent of total students testgd 97 97
Number of students tested with 3
alternative assessment

% of students tested with 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 75 94
% Exceed 21 61
Number of students tested 68 49
2. Students receiving Special

Education

% Proficient plus % Exceed 60 95
% Exceed 20 42
Number of students tested 10 19

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 81 94
% Exceed 36 64
Number of students tested 105 85

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt. 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive

Assessment Il

Edition/Publication Year: 2011

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceed 79 75 61
% Exceed 45 26 24
Number of students tested 104 114 110
Percent of total students tested 99 94 97
Number of students tested witH 7 3
alternative assessment

% of students tested with 1 6 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 72 71 48
% Exceed 38 22 16
Number of students tested 64 69 63
2. Students receiving Special

Education

% Proficient plus % Exceed 48 50 35
% Exceed 22 15 12
Number of students tested 23 20 17

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 79 76 62
% Exceed 45 28 25
Number of students tested 96 106 101

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt. 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2006

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Jan Jan Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceed 79 86
% Exceed 29 59
Number of students tested 85 93
Percent of total students testgd 97 98
Number of students tested with 2
alternative assessment

% of students tested with 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 75 80
% Exceed 18 41
Number of students tested 51 39
2. Students receiving Special

Education

% Proficient plus % Exceed 52 61
% Exceed 26 33
Number of students tested 23 18

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed

Page 24 of 33



% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 80 88
% Exceed 30 60
Number of students tested 80 88

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt. 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Exceed

62

% Exceed

12

Number of students tested

101

Percent of total students tests

d

96

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceed

50

% Exceed

Number of students tested

52

2. Students receiving Special
Education

% Proficient plus % Exceed

17

% Exceed

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 64
% Exceed 12
Number of students tested 97

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grad: 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2008

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceed 83 92 72 90
% Exceed 62 73 42 70
Number of students tested 108 109 116 94
Percent of total students testgd 97 95 98 97
Number of students tested with 3
alternative assessment

% of students tested with 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 80 90 65 88
% Exceed 57 69 35 67
Number of students tested 65 67 69 51
2. Students receiving Special

Education

% Proficient plus % Exceed 73 91 46 84
% Exceed 27 55 18 53
Number of students tested 15 11 11 19

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 83 92 73 91
% Exceed 62 76 45 72
Number of students tested 98 100 107 88

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive

Assessments |l

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Exceed

72

% Exceed

15

Number of students tested

103

Percent of total students tests

d

97

Number of students tested wi
alternative assessment

I8

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceed

68

% Exceed

Number of students tested

63

2. Students receiving Special
Education

% Proficient plus % Exceed

50

% Exceed

Number of students tested

22

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 73
% Exceed 16
Number of students tested 95

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt. 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2008

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceed 77 80 76 90
% Exceed 54 39 48 58
Number of students tested 114 110 86 91
Percent of total students testgd 94 97 97 96
Number of students tested with 7 3 4
alternative assessment

% of students tested with 6 3 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceed 73 75 67 84
% Exceed 46 36 42 53
Number of students tested 69 64 52 38
2. Students receiving Special

Education

% Proficient plus % Exceed 55 47 42 63
% Exceed 25 24 25 38
Number of students tested 20 17 24 16

3. English Language Learner
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

5. African- American
Students

% Proficient plus % Exceed

% Exceed

Number of students tested

6. Asian Students

% Proficient plus % Exceed

% Exceed

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceed
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% Exceed

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceed

% Exceed

Number of students tested

9. White Students

% Proficient plus % Exceed 76 80 78 91
% Exceed 52 41 49 58
Number of students tested 106 101 81 86

10. Two or More Races
identified Students

% Proficient plus % Exceed

% Exceed

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceed

% Exceed

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceed

% Exceed

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceed

% Exceed

Number of students tested

NOTES:
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